THE UNIVERSITY OF TENNESSEE AT MARTIN
DEPARTMENT OF EDUCATIONAL STUDIES
TCED 302 COURSE SYLLABUS
Fall, 2009
Instructor: Dr. Cherry Watts
Office:
Gooch 205H
Phone:
#7212
(H) 731-642-2980
E-mail: cwatts@utm.edu
Office Hours: M: 11-12/1-3: T: 11:30-12/1-5: W: 1-3/ 4:15-4:45
“Others as requested by appointment”
Please make an appointment if you wish to discuss specific concerns. Email is the best
way to contact me. I check email several times daily.
I.
II.

COURSE TITLE AND NUMBER
Teacher Education 302
Integrated Teaching Strategies

III.

SEMESTER CREDIT HOURS
3 Credit Hours

IV.

CATALOG DESCRIPTION/PURPOSE
Addresses attitudes, knowledge and skills as defined in the College of Education
and Behavioral Sciences Conceptual Framework: teaching and learning styles; strategies
for teaching; planning for teaching; models of instruction, classroom management of
instruction, and computer literacy. This course will also emphasize oral expression and
written communication. Includes field experiences, directed observations, and
participation in a public school setting.
V.

RATIONALE
There is a national movement toward offering a general methods course to
education students. Research has shown that utilization of certain strategies, methods, and
techniques are effective in specific teaching situations. This course offers the opportunity
to study specific pedagogical areas and to implement them in a limited manner within the
simulated environment as well as in classroom settings.
VI.

TEACHER EDUCATION MODEL
The UTM Teacher Education Model is designed to develop teachers who
facilitate learning by engaging in methods and strategies that can transform students from
passive recipients of information into active participants in their own intellectual growth.
The faculty is committed to providing pre-service teachers with a variety of experiences
to increase understanding, skills, and dispositions in dealing with students of diverse
cultural backgrounds and varying learning styles. The faculty also view technology as an
integral component of the teacher preparation program and believe pre-service teachers
should know how to enhance learning through the use of a wide variety of materials
including human and technological resources. Therefore, imbedded and intertwined
among components of the conceptual framework are the commitments to diverse

learners, assessments and the use of technology as an additional communication tool to
enhance student learning. The following are the three primary components to the
Conceptual Framework that serve as a knowledge base for the UTM Teacher Education
Program in producing Educators as Facilitators of Learning.
A.
B.
C.
A.

Knowledge, Skill, and Applications
Reflective Practice
Professional and Ethical Behavior

Knowledge, Skills, and Application:
Based on current research and best-practice, the Teacher Education Program at
UTM is designed to develop teachers as facilitators of learning. This is a
movement away from the traditional practices of teachers as authoritative figures.
The role of a facilitator is to transform students from passive recipients of
information into active learners. Teachers need to be engaged in methods and
strategies that enable their students to construct their own knowledge while they
are playing partners in their own intellectual growth. Thus, teachers need to be
reflective practitioners capable of reviewing, instructing, reenacting, and critically
analyzing their own and their students' performances. The UTM Teacher
Education Program is based on a conceptual framework that comprises several
components representing certain knowledge and skills. Knowledge and skills
specifically addressed by this course include the following:
1. Higher-Order Thinking Skills
2. Collaboration
3. Cultural Diversity
4. Technology
5. Communication
6. Assessment
B. Reflective Practice:
Candidates are reflective practitioners who continually evaluate the effects of
their choices and actions on others (students, parents and other professionals in
the learning community) and who actively seek out opportunities to grow
professionally. Through reflective practices, the candidate will focus on the
relevance and purpose of teaching content, strategies, and assessment as well as
capabilities for modification and adaptation in learning and teaching styles. The
expanded concept of diversity will be examined throughout the curriculum, within
the classroom and school environment, and throughout all teaching practices.
C. Professional and Ethical Behavior:
Candidates will exhibit professionalism which enhances the teaching vocation
through the display of integrity, honesty, reliability, respect, and consistency.
Fairness will be extended to all students and their families without regard to race,
ethnicity, religion, gender, socioeconomic status, or disabilities. The individual
needs of students will be considered as a priority with the ultimate goal of student
success. Professionalism as a proficiency will be a continual learning process,
and be maintained through experiential knowledge, collaborative efforts, and lifelong learning.

VII.TEACHER CANDIDATE DIVERSITY PROFICIENCIES
The Teacher Candidate will:
1.
2.
3.
4.

Identify and address his/her own biases. (RP)
Consider diversity when planning and implementing instruction. (RP)
Consider diversity when wording questions and responses. (RP)
Be completely comfortable with classroom discussion on diversity topics. (PEB)

ETHNICITY
5. Consider ethnicity when designing instruction. (RP)
6. Explicitly include a variety of ethnic groups in the curriculum. (KSA)
7. Interact with students, parents, and colleagues of varied ethnicities in an equitable manner.
(PEB)

RACE (Caucasian, African American, Asian or Pacific Islander, Native American, and
other)
8. Value racial diversity as an integral component of educational systems. (RP)
9. Understand how the culture of race affects learning. (KSA)
10. Interact with students, parents, and colleagues of all races in an equitable manner. (PEB)

SOCIOECONOMIC STATUS
11. Consider socioeconomic status when designing instruction. (RP)
12. Understand the underlying assumptions of students from wealthy, middle class, and
generational poverty groups. (KSA)
13. Understand the unique needs of children of poverty. (KSA)
14. During field experiences, demonstrate a knowledge of how poverty affects student learning
(PEB)

GENDER
15. Consider gender when designing instruction. (RP)
16. Understand gender related issues relating to teacher questioning strategies. (KSA)
17. Integrate a knowledge of gender related issues into classroom management. (PEB)

LANGUAGE
18. Value linguistic diversity as an integral component of educational systems. (RP)
19. Understand the unique needs of linguistically diverse learners. (KSA)
20. Adapt instruction to the needs of linguistically diverse learners. (PEB)

EXCEPTIONALITIES (Intellectual, communicative, sensory, behavioral, physical,
multiple, autism, other health impaired)
21. Consider these exceptionalities when designing instruction. (RP)
22. Understand strategies to address differentiated instruction and make accommodations in the
classroom. (KSA)
23. Understand classroom management strategies which may be appropriate for a variety of
exceptional students. (KSA)
24. Recognize the need for appropriate accommodations during field experiences. (PEB)

RELIGION
25.
26.
27.
28.

Increase personal tolerance for religious diversity. (RP)
Consider religious diversity when designing instruction. (RP)
Understand legal issues regarding the expression of religion in the public schools. (KSA)
Interact with students, parents, and colleagues of all religions in an equitable manner. (PEB)

SEXUAL ORIENTATION
29. Increase personal tolerance for persons of all sexual orientations. (RP)
30. Understand issues related to sexual orientation that may affect learning (KSA)
31. Interact with gay or lesbian students, parents, and colleagues in an equitable manner. (PEB)

GEOGRAPHICAL AREA
32. Consider geographical diversity when designing instruction. (RP)
33. Understand variations in regional speech and attitudes. (KSA)
34. Interact with students, parents, and colleagues from both rural and urban settings in an
equitable manner. (PEB)

VIII. COURSE OUTCOMES/LEARNING ACTIVITIES
This course and its accompanying field component meet the following INTASC
principles which are included in the Tennessee Teacher Licensure Standard: General
Education
The candidate understands:
1.1 the central concepts of the discipline he/she teaches
1.2 the tools of inquiry of the discipline he/she teaches
1.3 structure of the discipline he/she teaches
1.4 how to create learning experiences that are meaningful for the students
2.1. how children learn and develop
2.2. how to provide learning opportunities that support their intellectual, social, and
personal development
5.1. how students differ in their approaches to learning
5.2. creates instructional activities that are adapted to diverse learners
4.1. how to use a variety of instructional strategies to encourage development of students’
critical thinking, problem solving, and performance skills
5.1. how to use individual and group motivation and behavior and how to create a
learning environment that encourages positive social interaction, active engagement in
learning, and self-motivation
6.1. and uses knowledge of effective verbal, nonverbal, and media communication
techniques to foster active inquiry, collaboration, and supportive interaction in the
classroom
7.1. how to plan instruction based upon knowledge of subject matter, students,
community, and curriculum goals
8.1. how to use formal and informal assessment strategies to evaluate and ensure the
continuous intellectual and social development of the learner
9.1. what it means to be a reflective practitioner
9.2. how to evaluate the effects of his or her choices and actions on others

9.3. and provides opportunities to grow professionally and seeks out those opportunities
10.1 how to foster relationships with school colleagues, parents, and agencies in the
larger community to support students’ learning and well-being
The Candidate will be expected to become conversant with the Standards of the
national organization in their content or specialty area (NSTA, NCTM, NTE, ACEI, etc.)
and plan and align lesson plans and syllabus/unit assignments to these.
IX. COURSE CONTENT
This course is designed to help pre-service teachers become active participants in their
own learning while engaging in classroom activities structured to encourage reflection
and active involvement in a cooperative setting.
The course covers the following topics:
A.
Teacher Education Conceptual Framework
B.
Portfolio Development
C.
Learning Styles
D.
Characteristics of Competent Teachers
E.
Teacher Behavior as it Relates to Student Learning:
Expectations as if they relate to gender, race and stereotyped
behavior
F.
Objectives
G.
Blooms’ Taxonomy
H.
Instructional Methods
Direct Instruction
Cooperative Learning
Discussion Based Instruction
Questioning Skills
Avoiding race, gender biases in questioning practices
I.
Learning Strategies and Study Skills
J.
Concept Mapping, Webbing, Integrating Subject Matter
K.
Planning
Long Range
Daily
Lesson Plans
L.
Mastery Learning
M.
Team Building
N.
Management and Assessment Techniques as they relate to specific
Methodologies
O.
PRAXIS Expectations
X. PERFORMANCE-BASED OUTCOMES/LEARNING ACTIVITIES
This course meets the State Matrix Knowledge and Skills for: Professional
Education Standards 1-10
Knowledge:
The student will:

1. Recognize the research base, which forms the foundation for effective
classroom management.
2. Acquire a variety of methods and strategies for good classroom instruction
3. Identify particular aspects of classroom strategies and models of
instruction.
4. Analyze different classroom strategies and models of instruction.
Skills:
The student will:
1. Use material, concepts, vocabulary and terminology appropriate for
classroom teacher.
2. Construct a unit appropriate for the grade level and content area of major
3. Present a lesson to class from the unit.
4. Submit a series of reflections from field experiences.
Dispositions:
The student will:
1. Prepare accurate, neat, and professional materials.
2. Assume professional responsibility to prepare materials on time, complete
assigned duties without reminders, and be punctual in attendance.
3. Demonstrate familiarity with theories of instruction.
4. Determine instructional effectiveness and professional growth needs.
XI. ASSESSMENT
Unit
Tests
Field Experience
Portfolio
Reflections

(CF A: K, S & A; B: R.P.; C: P & E.B.
(CF: A: K, S, & A)
(CF B:R.P.)
(CF: A, B, C)
(CF: A, B, C)

XII. TEXT
Orlich, D., Harder, R., Callahan, R. Trevisan, M., & Brown, A. (2007). Teaching
Strategies: A Guide to Effective Instruction. Eighth Edition. Houghton Mifflin Company:
Boston.
XIII. ATTENDANCE
Attendance is a crucial part of this course because what is done in class will be an
important part of the total learning experience and cannot be repeated.
University related absences with appropriate documentation are considered an excused
absence. Illness is documented with doctor’s notes. Over two absences may be
considered for lowering a letter grade from the final grade. Any other absence after
the third will also involve a letter grade drop. If you must be absent from class, it is your
responsibility to contact the instructor ASAP via email or phone, and to get missed work
from a fellow student.
LATE WORK MAY NOT BE ACCEPTED. IF YOU HAVE AN ASSIGNMENT DUE
ON A DAY YOU ARE ABSENT, THE ASSIGNMENT WILL BE ACCEPTED IF
RECEIVED BY YOUR CLASS TIME THAT DAY.

STUDENTS ARE EXPECTED TO CHECK THEIR UTM EMAIL ON A REGULAR
BASIS FOR CLASS UPDATES OR ANNOUNCEMENTS. COURSEWORK IS
ACCESSED VIA BLACKBOARD.
Errors in spelling, grammar, punctuation, sentence structure, mechanics, word usage,
electronic editing, etc. will not be tolerated. Students submitting work containing such
errors will receive a lowered score as well as being required to correct all errors and
resubmit.
Students are expected to adhere strictly to all the policies and procedure listed in The
University of Tennessee at Martin Student Handbook. Academic integrity is expected
in this class. Work that is copied or plagiarized will be given a grade of 0, and any
involved students will be subject to disciplinary action.
Course content and activities may be amended. Students will be informed of changes.
XIV. GRADING AND ASSIGNMENTS
Internet Lesson Plan
Direct Instruction Plan
Unit Outline Plan
4 Lesson Plan Rough Drafts @ 20 pts. Each
Harry Wong reflections 3 @ 10
Field Experience Observations
Field Experience Reflections (11@10pts)
Field Experience Checklist of activities
Field Experience time sheet/evaluation
Portfolio Item—exp. cap. of diff. lesson plan
2 tests @100 pts. each
Grade-level Unit
Final Presentation
XV.

20 points
20 points
20 points
80 points
30 points
60 points
110 points
20 points
10 points
50 points
200 points
200 points
200 points

GRADING SCALE
A
94-100
B
88-93.99
C
80-87.99
D
75-79.99
F
Below 75
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Any student eligible for and requesting academic accommodations due to a

disability is requested to provide a letter of accommodation from Student Success Center
within the first two weeks of the semester.

Plagiarism
Plagiarism from published source: If you copy from a published source without putting
the putting the word-for-word items within quotation marks and citing the source, this is
plagiarism. Note: Only 10% may be quotation in APA. Simply changing a few words of
someone else’s work, is still plagiarism.
Plagiarism between two students: When work by one student is turned in by another
student. BOTH students are guilty of plagiarism. Simply changing a few words is still
plagiarism. Both students will receive an F in the course and could be suspended from
the university. Students are responsible for the security of their own work. Password
protect documents; “I lost my jump drive” will not clear you of responsibility.
Penalties: What could happen if you cheat?
•
•

•
•
•

Fail class you are currently taking
Fail class you have completed (if it is found there is an issue with a class for which you
have already received a grade, the grade will be replaced with an F and you will need to
retake the class.)
Put on Academic Probation
Dropped from extracurricular organizations and athletics
Suspended from university for 2 years

How to Password Protect Documents in WORD.
Office 2003
•
•
•
•

•

Open the document
Choose Tools from the menu
Choose security tab from the pop‐up menu
Enter password (Choose something you will not forget. If you forget you will never be
able to open the document again. Remove the password when you turn your
assignment in, replace when you are finished.)
Save document

Office 2007
•
•

•

Open document
From the Save Menu, choose Prepare, Encrypt, choose password (Choose something
you will not forget. If you forget you will never be able to open the document again.
Remove the password when you turn your assignment in, replace when you are
finished.)
Save document

